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The Emotional Line of Development

Joanne Rubin

ABSTRACT Psychodynamic and developmental research amply support the idea that feelings and
emotions complement cognition. What is lacking is a detailed description of stages set within the
Integral framework. Integral Theory is described as a “nondual” developmental paradigm, where
ontology and epistemology are paired constructively, and in which developing consciousness is
sourced by thought, feeling, and states of consciousness. Emotional and cognitive development
intertwine within ego development, and ego is defined by its coordinating and self-identifying func-
tions. Following a review of the literature on emotions and emotional development, criteria are pro-
posed for preconventional, conventional, and postconventional levels of emotional development.
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The suggested explanatory framework is called AQAL,; its orientation is an integral
overview of indigenous perspectives; its social practice is an Integral Methodologi-
cal Pluralism; its philosophy is Integral Post-Metaphysics; its signaling network is
IOS (Integral Operating System)—all third-person words for a view of the Kosmos
in which first persons and second persons are irreducible agents, bearers of sentience
and intentionality and feeling, not merely matter and energy and information and
causality.

— Ken Wilber (2002a, p. 1)

he Integral framework describes not only the objects and events we experience, but also pairs sow we

see with what we see. Ken Wilber has formulated what can be called, if we follow his lead carefully, a
nondual psychology, a psychology of perspective-taking and its results. It is not so radically different, nor
disengaged, from traditional psychology, but it both organizes and adds to what is currently accepted as real.
Looking at the world through integral eyes, we see more and feel more, because (at each level, but especially)
around the vision-logic stage (teal and turquoise altitudes), we change our underlying operating paradigm to
explicitly include subtle and causal consciousness states along with normative gross-waking states (Wilber,
1980, p. 40). There is much more to discover about self and other with each succeeding level of adult psy-
chological development.

Wilber has said on multiple occasions, “Integral Theory needs further clarification and refining” (Wil-
ber, 1986, pp. 158-159; 1998, p. 205; 2000a, p. xii). Those of us who study consciousness as states, and as
lines and developmental levels, need to use the most accurate definitions available. For example, what do we
mean by consciousness, which “always already is” (Wilber, 1998, Chp. 12), and consciousness that develops
(Wilber, 2006, p. 65)? What are /ines (and their levels) of psychological (Upper-Left quadrant) development,
and how do they relate to multiple intelligences?' What is the relationship of pathology to immaturity in this
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developmental model? Is an overall “center of gravity” or “Kosmic address” (Wilber, 2006, p. 248) determin-
able? Is one’s center of gravity most predictable through the ego/self-system line, and what do we mean by
ego and self? Integral Theory and mainstream psychology will mutually benefit by a synthesis as we answer
these questions. Integral practitioners will see what academic and clinical psychology has already established
and need not reinvent it. Conversely, Integral Theory offers rational and transrational documentation for ac-
knowledging “non-ordinary” states of consciousness.

In the first part of this article, I will illustrate that consciousness and its varying states are already ac-
cepted by academic psychology. Second, I describe the ego’s central role as organizer of subjective experi-
ence and the locus of individualized self-identity. With clearer definitions, we can track how our ego func-
tions and self-identity changes with training in states of consciousness and spiritual (that is, beyond-self)
practice. Finally, I firm up the definition of an important line of development, a non-linear way of knowing
that complements cognition, and which everywhere needs clearer definition: the line of emotional develop-
ment.? Clinicians know, at least intuitively, that patterns of emotional processing and experiencing are dif-
ferent among children and adults. I synthesize theories of emotion and emotional development, from clinical
and academic research as well as my own clinical observations, and extract what I observe to be markers
of preconventional, conventional, and postconventional levels of emotional development. Wilber (2000a)
describes a fourth developmental level (see Table 1): post-postconventional. He states, “If we allow for
the fact that there might be yet higher or transpersonal stages of development... we simply call all of those
‘post-postconventional” (p. 29). Given the trajectory of Wilber’s developmental scheme, from a nondual
perspective and according to his 20 tenets (Wilber, 2000b), it will take the resources of that developmental
level to prehend it, although we can suggest some trajectories (e.g., that it will likely be highly spiritual, will
show some new structures not yet existing today, and will include some aspects of our present structures and
outdate some others). Elements of post-postconventional development might incorporate Wilber’s earlier
descriptions of psychic, subtle, causal, and nondual stages (Wilber, 1993, 1986, 1980; also Maslow, 1971;
Miller & Cook-Greuter, 1994; Vaughan, 1986).2

Consciousness in Psychology and Integral Theory

Consciousness has always had a place in psychology, starting with the early psychologists (e.g., Gott-
fried Leibniz, Wilhelm Wundt, and William James) and on to Sigmund Freud, who differentiated conscious
from preconscious and unconscious processing of experience. Presently, entire journals are devoted to con-
sciousness and mind (e.g., Journal of Consciousness Studies, Consciousness and Cognition), and neurosci-
entists have become interested in comparing brain states with consciousness states (Chalmers, 1996; d’Aquili
& Newberg, 2000; Damasio, 1999; Green & Green, 1977; Kurak, 2003; Lazar et al., 2005; Lutz et al., 2004;
Schwartz, 1999; Vaitl et al., 2005; Varela, 1996). Phenomenological methods have carried over from phi-
losophy into psychology with fruitful results (e.g., Gallagher & Sorenson, 2006; Gallagher & Varela, 2001;
Hycner,1985; Kendler, 2005; Uttal, 2002). Wilber’s definition of consciousness as pure spacious, unqualifi-
able awareness, which can observe its own subjectivity, is echoed in the literature (Brown, 1977; Frank, 2007;
Kurak, 2003; Rao, 2005; Rapgay et al., 2000; Vaughan, 1999; Wallace, 1999). Thus, states of consciousness
are of significant interest to the psychological community. Walsh and Shapiro published an article on medi-
tation in the flagship journal of the American Psychological Association on meditation (2006), giving three
“stages of reasons” why Eastern meditative and Western psychological models are compatible. The first stage
is cultural—to avoid ethnocentrism on the psychologist’s part. Walsh continues:

...[the] second is an integrative stage in which the process of mutual enrichment,

both theoretical and therapeutic, becomes increasingly systematic. The third stage is
integral (Wilber, 2000a), as the processes of mutual enrichment and integration lead
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to, and are conducted within, an increasingly comprehensive, coherent, and holistic
conceptual framework, adequate to both meditative and psychological traditions.
Consciously engaging these further stages can create a more sensitive, systematic,
and mutually enriching dialogue. (p. 228)

This brief overview, which does not include the methodologies of philosophy and religion, should em-
bolden psychologists and other researchers to admit without embarrassment the possibility that they, and not
only the experimental subject, may be having non-normative states of consciousness. Using Integral Method-
ological Pluralism (Wilber, 2006), and ruling out pre/trans fallacies (Wilber, 2001, Chp. 7) and personal “At-
man projects” (1980), we are relatively safe from a return to premodern superstitions and magical thinking.

The Ego: History and Definition

It is generally agreed that the ego is a term for a centralized psychological function which mediates
subjective experience. Freud developed the term das ich (meaning, the I) in the 1920s, and in the nine decades
since, psychoanalysts have refined the definition on the basis of accrued case studies and psychological test-
ing (e.g., Bjorklund, 2000). In ego psychology, “[t]he construct, of the ego, designates the mental functions
that perceive, organize, elaborate, differentiate, integrate, and transform experience” (Greenspan, 1989, p.
vii). The ego organizes thoughts, emotions, instincts, motivations, apportionment of inner resources, engag-
ing defenses against conscious awareness of some things, maintaining semi-permeable boundaries in rela-
tionships, impulse control, emotional regulation, conscience, self-reflection, self-identity, and self-esteem
(Blanck & Blanck, 1979; Kernberg, 1984). Most of the ego’s functioning is unconscious (Bargh & Chartrand,
1999) because we can process more information unconsciously than we can consciously (Damasio, 1999).
Self-psychology (e.g., Heinz Kohut) and object-relations psychology (e.g., Ronald Fairbairn and colleagues)
analyze how a person deeply and unconsciously perceives herself, another person, and the relationship be-
tween the two over the course of childhood and, to some degree, adolescent development (Blos, 1962).
Separation-individuation of a reasonably robust and whole self-sense (or self-identity), whose ego functions
can occur with minimal split-offs and repressions, is not just an act of cerebral cognition. Self-identity is
also physical and spatial, represented in body feelings, and in emotional and pictorial analogs and symbols.
Almost identical to Andre Marquis’ definition of the proximate self within the self-system (2007, p. 175; Wil-
ber, 1986, p. 78), the psychodynamic ego stands in relation to the other lines as an orchestra conductor to the
various instruments, unique modes of prehension and enactment in the world. Its function is to maintain the
integrity of the psychological organism (Vaillant, 1993, p. 7).

In contrast, Robert Kegan and Jane Loevinger, often cited in Wilber’s later writings and lectures (e.g.,
Wilber, 2006), employ more cognitive forms of the general definition of “ego as mediator of experience.”
Kegan (1982, Prologue) equates mediation with “meaning-making,” and both Kegan and Loevinger ex-
plicitly downplay the psychodynamic definition, replacing it with a Piagetian view, and, for Loevinger, a
psychosocial view from Erik Erikson and H.S. Sullivan (Kegan, 1982, pp. 3-4; Loevinger, 1998, p. 352;
Labouvie Vief, 1998, p. 219). Kegan’s and Loevinger’s definitions of ego, when elaborated, extend to some
degree beyond logico-deductive cognitive constructions into more holistic apperceptions. Kegan’s subject-
object concepts enrich object relations and self-psychology. Also, Kegan and Loevinger looked for elements
of new stages beyond childhood and early adolescence, where psychoanalytic interpretations tend to reduce
structure-stages to their earlier (albeit prototypic) forms. We will need to fill in the gaps in emotional/affec-
tive processing which complement cognition under the orchestration of the ego. Finally, it is worth noting
that Susanne Cook-Greuter extended Loevinger’s ratings on the Sentence Completion Test (SCT) to include
elements of thinking, feeling, and doing (Cook-Greuter, 2007), and she divided Loevinger’s highest stage—
Integrated—into two: Construct Aware and Unitive (Ingersoll & Cook-Greuter, 2007).
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In most of his writings, Wilber uses the term ego as roughly synonymous with the self, or the self-
system—the seat of the localized consciousness and self-identity (see Wilber, 1986, pp. 67, 78; 2000a, Chp.
3). It is the localized consciousness that can mature (the vertical axis of the Wilber-Combs Lattice) (Wilber,
20006) into its recognition of itself in its source, the self as limitless ground of being (Wilber, 2006, p. 65). The
egoic self is the “L,” or “eye” of flesh, mind, and spirit (Wilber, 2001), also called the proximate self within
the self-system (Wilber, 2000a, pp. 33-35; Chp. 3; Marquis, 2007, p. 175; Ingersoll & Cook-Greuter, 2007).
Surprisingly, psychoanalytic ego and psychosexual development (e.g., Freud, Mahler, Blos, etc.) are not
represented in his collated charts at the back of Integral Psychology (2000a), but he includes psychodynamic
theories throughout his earlier writings (e.g., Wilber, 1980, 1986, 2001). Wilber’s ideas and observations of
late-stage development of consciousness came in large part from Plotinus and Sri Aurobindo.

Toward an Integral Definition of Ego

I have detailed these definitions of consciousness and ego in order that we can contextualize emotional
development as co-determinant with cognition, coordinated mostly unconsciously by the ego, in making
sense of the world and oneself within it. Psychotherapists are very much aware that we mediate our experi-
ence not only through the linear and linguistic categories within cognition, but also through the holistic,
analogic, metaphoric language of emotion. Mature people do not override their emotions with cognition;
repressed people do. Mature people process emotions just as they process their thinking (e.g., Fosha, 2000;
Solomon, 2006). What we call lines of development when we are looking at someone, are, from that per-
son’s perspective, different mediums through which the person apprehends reality. Furthermore, all lines are
enacted in gross-waking, subtle, and causal consciousness (e.g., see Wilber on gross, subtle, and causal cog-
nition; 2000a, pp. 123-124). In sum, the ego is the embodied processing of experience, not simply cognitive
meaning-making, but also holds feeling, emotion, and somatic-sensory expression and representation. The
term ego denotes a patterned processing of experience, whose evolutionary trajectory involves increasing
depth and breadth (Wilber, 2006). The ego is the seat of localized subjectivity (Rubin, 2010). Increasing depth
and breadth as we process experience—from our perspective—increases our ability to see more clearly, live
more fully, to develop not only our own inner richness of experience, but to use that information to step em-
pathetically into another person’s shoes and see deeply from theirs as well. To have mature cognitive without
emotional awareness is to know another’s perspective in a thin and theoretical way. Empathy for someone
who is different from oneself is a hallmark of maturity. We are enriched and enlarged by others’ perspectives,
and we continually re-evaluate what is more true through formal and informal Integral Methodological Plu-
ralism (Wilber, 2006).

Emotional Prehension

since feeling is first

who pays any attention

to the syntax of things

will never wholly kiss you

— e.e. cummings (as cited in Zajonc, 1980, p. 160)

Even the sense that something is meaningful is as much feeling as thought for some emotion research-
ers (e.g., Clore et al., 1987, who catalogued 585 words in an emotion lexicon). Clore and colleagues differen-
tiated emotions from affects (more general, positive and negative valence) and broad feelings, some of which
are more physical (e.g., tired), cognitive (e.g., awed), or environmental (e.g., secure). There is a vast body of
research literature on emotions and emotional development, under such topics as states (Barrett), develop-
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ment (Labouvie Vief), communication (Ekman et al.), evolutionary value (Plutchik), relationship to brain and
body (Damasio, Ledoux), appraisal theory (Frijda, Lazarus), functional theory (Fischer et al.), skill set theory
(Fischer), component theory (Scherer), multiple intelligences (Gardner, Mayer, Goleman), and so on. (For
comprehensive reviews of the work of these researchers, see Witherington & Chichton, 2007; Consedine &
Magai, 2006; and the Stanford Encyclopedia of Philosophy on Emotion, available at http://plato.stanford.edu/
entries/emotion/#1.) Relevant here is that emotion, affect, and feeling as important ways of knowing have
been underestimated (Ayoub & Fischer, 2006; Ben-Ze’ev, 2000; Charland, 2005; Fischer & Biddell, 2006;
Labouvie Vief, 2001, 2003; Magai & Haviland-Jones, 2002; Solomon, 2006; Varela & Depraz, 2005; Will-
eford, 1976; Zajonc, 1980).

Dream researcher Kelly Bulkeley’s (2004) description of wonder illustrates the meaning-making func-
tion of emotions:

Wonder may be experienced in a variety of settings, but it occurs with special regu-
larity in four spheres: visionary dreaming, sexual desire, aesthetic experience, and
contemplative practice... to feel wonder is to experience a sudden decentering of the
self. (pp. 3-4)

“Feelingless feelings” are another example. Francisco Varela, a long-time meditator, and his colleague, Nata-
lie Depraz, distinguish apathy from detachment: “The basic state of dis-interest can be lived as apathy or as
a remarkable absence of pathos touched on by contemplative traditions in the West... a heightened presence
where valence has disappeared” (2005, p. 71). Sunyata can be “openness, fullness, creative emptiness” or, “In
its obscuring form typical of ordinary life, sunyata is the veil of ignoring, or wandering away from the origi-
nal source into categorical fixation” (p. 71) (see also Hazell, 1984; Keltner & Haidt, 2003; Ratcliffe, 2005;
Russell, 2005). In this article, I have bundled discrete emotional states, more general affect, and feelings,
which are most general, for a comprehensive line which is in some ways a portal to feelings and experiences
in other states of consciousness (Clore et al., 1987).

Development

It is simply that the greater the degree of the evolution of consciousness, the more
transparent the [ego] boundaries themselves become to Emptiness, so that, at this
point in time, a platinum wave seems to exhaust (transcend and include) the sum
total of Forms that have evolved to date, an embrace of which thus leaves the Wit-
ness one with All Form, not as a passing nondual state but a permanent trait or
acquisition.

— Ken Wilber (2002b, part IV, p. 3)

A two-month-old on the diaper table is just discovering that the objects dangling in front of her are her
arms and legs, controllable by her. Within a year, she will know well what is her body and what is not. A few
months, and many frustrations later, she begins to see that parents are not only physically separate; they have
their own wills, which may clash with hers. But labile of emotion, she soon forgets frustrations and concen-
trates on learning to walk and make communicative sounds. She develops a vague felt sense of “I, me, and
mine” and a myopic but charmingly connected sense of her beloved others. Seeking cognitive and emotional
mirroring in her practicing subphase (Mabhler et al., 2000; Wilber, 1986, pp. 85-87), she brings objects to
mommy, who confirms with the same happy-discovery expression: “You have a ball!” Her rudimentary feel-
ing-thought provides a vague sense of “I-am-ness” (Kaplan, 1978, Chp. 6) as an “I”’ that “has” a “ball.”” Soon
enough, she can repeat and reproduce the words, and conjure an image of the ball by saying the word. She can
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hold the image in her mind when the ball is gone, thereby being able to keep some of it (object constancy),
and she can hold an image of mommy and daddy when they are gone (sensory and nominal post-Piagetian
complexity) (Commons et al., 2005). In this small segment, we see the hatching of a physical, emotional,
and cognitive self in relation to significant others. In integral terms, her young self is transforming from the
pleromatic self at 2 months—arms and legs waving on their own—through the uroboric stage, a primordial
separate self attaching (with myopic charm) to the parents (the focus of attachment theory), to the typhonic
self, which has psychologically hatched in first awareness of a separate self (Wilber, 1980, pp. 7-15).

In The Atman Project (1980), Wilber spells out self stages, with common cognition and emotion ele-
ments. Pleromatic cognition (birth to about 2 mos.) is characterized by “absolute adualism; objectless, space-
less, protoplasmic” (p. 8).> Affective atmosphere: “total oceanic, unconditional omnipotence, pleromatic
paradise” (p. 8). Uroboric cognition (about 2-10 mos.) shows “first subject-object differentiation; acausal-
ity; prototaxic mode; hallucinatory wish-fulfillment....” Affective atmosphere: “oceanic-euphoria, primor-
dial fear” (p. 11). Typhonic cognition (about 10-18 mos.) involves “feeling; sensorimotor; acausality; axial-
images; exoceptual,” and affect involves “elementary emotions (fear, greed, rage, pleasure); pranic level”
(p. 15). Wilber continues his developmental schema all the way to what he earlier named the ultimate level

Wilber’s Correlative Wilber’s
Structures Affect Line

POST-POSTCONVENTIONAL (Third Tier)

Maslow Cook-Greuter

V'OIEF .a|t|tu'de One Taste Self-transcendence Transpersonal
(Intuitive mind)

Indigo altitude Infinite freedom-release, Self-transcendence Ego aware
(Hlumined mind) bodhisattvic-compassion

POSTCONVENTIONAL (Second Tier)

Turquoise altitude Ananda, ecstasy,

. o . : Self-actualization Construct-aware
(High vision-logic) love-bliss,
saintly commitment
Teal aIF|§ude . Awe, rapture, compassion, Self-actualization Autonomous
(Low vision-logic) all species love

CONVENTIONAL (First Tier)

Green altitude Global justice, care,

S . Self-actualization Individualistic
(Pluralistic mind) compassion, all-human
love, worldcentric altruism
Orange altitude Fourth-degree emotions: Selfeesteem Conscientious
(Rational mind) universal affect
Amber altitude Third-degree emotions: Belonei Conformist
(Rule/role mind) love, joy, depression, elongingness ontormis

hate, belonging

PRECONVENTIONAL (First Tier)

Red altitude Second-degree emotions:

(Preoperational, anxiety, anger, wishing, Safety Self-protective

conceptual) liking safety

Magenta altitude Protoemotions: tension, Safer | Isi

(Preoperational, fear, rage, satisfaction arety mpulsive

symbolic)

Infrared altitude Reactivity, sensations,

(Sensorimotor) physiostates: touch, . . .
temperature, pleasure, Physiological Symbiotic
pain

Table 1. Wilber’s affect line in relation to other reference lines. Compiled from Wilber (2007, pp. 112-113).
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(1980) and more recently dubbed super integral (Unitive, to Cook-Greuter) (Wilber, 2006). Table 1 shows
how Wilber’s affect line coordinates with Cook-Greuter’s stages of ego development and Maslow’s stages of
self-actualization.

Emotional Development Scale

Consciousness itself is more of a “feeling-awareness” than it is a “thinking-aware-
ness,” and there are levels of that feeling-awareness, or experiential vividness, across
the Great Nest [of Being].

— Ken Wilber (2000a, p. 20)

I have proposed that emotional development involves more than emotional states, but rather is a non-
linear way of apperceiving—in gross, subtle, and causal consciousness. The rich literature on emotions and
emotional development (briefly summarized above) offers a starting point for dimensions of emotional pro-
cessing in the way that psychotherapists are intuitively aware of. Looking for definitions that fit well within
Wilber’s Integral framework, I arrived at the following category system (see below). I used clinical and per-
sonal observations of trainers who use the Integral model, including Ken Wilber, as well as exemplars, both
famous and unknown, whom I have observed. But foremost, I referenced Wilber’s accrued writings, espe-
cially The Atman Project (1980), Transformations of Consciousness (1986), The Spectrum of Consciousness
(1993), Integral Psychology (2000a), Integral Spirituality (2006), and the Kosmos trilogy excerpts found on
the Shambhala website.

Rating Scale for Emotional Development
Ratings for Relatively Healthy Adults in Non-extraordinary Circumstances

I. Overall emotional awareness (what a person can be consciously aware of)

A. Preconventional: person is more aware of desires and needs than emotions (less
self-reflection is used); emotions are often denied or ascribed only to concrete, im-
mediate situations

B. Conventional: awareness of ongoing flow of emotions, moods, and general demean-
or; emotions and cognition are well differentiated consciously; multi-layer emotions
are noted (e.g., “under my anger, I can tell I’'m actually worried”; “I’m happier when
I’'m peaceful than excited”); pain tolerance; frustration tolerance; “owning one’s
feelings”

C. Postconventional: Same as conventionally mature; meta-emotions are more perva-
sively pleasant (e.g., “I hurt but I don’t suffer”); differentiation of emotions from
each other and from thoughts employs subtle somatic markers, all integrated intui-
tively as well as cognitively

II. Emotional states consciously experienced in oneself (range, number, quality, types and
their frequency, intensity/arousal)

A. Preconventional: Fewer, more basic emotions (happy, sad, angry, scared), rigidly
held (“I can’t help my feelings”); generally more reactive, more easily or more often
emotionally aroused (especially with unpleasant emotions, due to weaker ego devel-
opment, more easily threatened ego wholeness)

B. Conventional: Wider range of emotions, complex, differentiated, nuanced, or blend-
ed; opposing emotions tolerated comfortably in conscious awareness
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C. Postconventional: Increased “elegant simplicity”—integrated blends and flow of
emotions experienced in body and mind, maximum depth and integration of many
emotions and feelings; full range of emotions on mundane level with an added feel-
ing tone of depth (e.g., spaciousness, peace, contentment, gratitude); aroused to
“negative” emotions in fewer situations.

III. General emotional depth (emotional awareness as above, plus richness of emotional
experience; tolerance of intensity; having a quality of presence and wisdom—being open,
emotionally available, present, and spontaneous; ability to think and feel at the same time)
A. Preconventional: Emotional depth less apparent
B. Conventional: Emotionally aware; nuanced and varied emotional experience; toler-
ance of intensity, integration of emotion and cognition, within the range of available
emotions, partly limited by cultural pressures valuing cognition over emotion
C. Postconventional: Evidencing a sense of presence, wisdom and multi-dimensional,
blended emotions (e.g., emotional activity co-exists with meta-level calm or still-
ness which is not defense against emotion); appears emotionally alive but not over-
whelmed; person’s body almost interacting with the space around him/her

I'V. Emotional appraisal (conscious use of emotions to obtain information about a situation
and the best way to respond)

A. Preconventional: External attribution of cause of emotion, reactivity to outer stimuli,
minimal reflection on emotion, minimized time spent in planning consequent actions

B. Conventional: Cognitive appraisals of one’s emotional reactions to a situation, sepa-
rately identifying personal style from situational elicitors; processing emotions to
gain information, followed by experiencing a relatively clear space for cognitive
planning (time durations vary with stressors)

C. Postconventional: In addition to the conventional level, a felt-sense of emotion aris-
ing within context of a feeling of being, is-ness, essence, etc., due to use of subtler
consciousness states and body feelings, both within the self and in a feeling of inter-
personal field (Gendlin, 1997; Stern, 2003; Tronick et al., 1998)

V. Emotional processing (using observing ego to guide chains of emotional reaction to stim-
uli; recognizing differences in oneself between genuine and cover-up emotions)®
A. Preconventional: Emotions are rarely processed consciously
B. Conventional: Emotional processing is often valued and utilized
C. Postconventional: Same as conventional; also infused with spaciousness and com-
passion practices (e.g., lojong, tonglen, transmutation of emotion)

VII. Emotional awareness of others’

A. Preconventional: Limited or circumscribed awareness of others’ emotions; aware-
ness of others’ emotions but not one’s own; difficulty holding contrasting emotions;
emotionally over-engaged with or disengaged from others’ emotions

B. Conventional: Accurate empathy; occasional inability to hold own and another’s
emotions simultaneously in awareness

C. Postconventional: Accurate empathy, presencing, witnessing, blended with meta-
empathy for one’s own emotions
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VIII. Experience of internal emotional conflict
A. Preconventional: Conflict denied, avoided, or experienced with painful ambivalence
B. Conventional: Conflict is usually tolerable and tolerated without avoidance; oppo-
sites often as ironies
C. Postconventional: Irony, humor about absurdity; both sides held in consciousness,
often seen as complementary or part-truths, contrasts within a larger picture

IX. Emotional regulation—general (including feeling and showing emotion; implicitly tied
to motivations and situational “demand characteristics™)

A. Preconventional: Emotions are regulated more unconsciously than consciously, mo-
tivated toward goals of safety, and self-esteem, and belonging; less available cogni-
tive override of emotions; therapy for symptom abatement

B. Conventional: Feeling and thinking complement toward proactive goals; normative
mature reactions to situations; gentle emotional self-discipline; discriminating when
emotions need to be attended to or overrided; emotions processed by observing ego
(cognitive self-observation); shadow work and depth therapy to heal old wounds

C. Postconventional: Emotions are mediated by the observing ego and the observing
self (Deikman,1982); shadow work is ongoing in Integral Life Practice toward both
healing and ongoing growth, being in the world

X. Emotional Regulation—pervasiveness and types of defenses (number and types of situa-
tions in which unconscious defenses are used) (Pearson, 2007)

A. Preconventional: more immature, simple, or pervasive defenses (e.g., projection or
passive aggression) (Vaillant, 1993)

B. Conventional: More mature defenses and coping mechanisms; decreased impulsive-
ness or feeling “triggered,” defenses used situationally, not pervasively; prepon-
derance of neurotic (“intermediate”) defenses (e.g., repression, reaction formation,
suppression, sublimation) (Vaillant, 1993); “containment” (holding consciously),
purposeful action

C. Postconventional: Defenses less used, most mature defenses and coping mecha-
nisms; increased emotional flexibility and engagement with practices tonglen, lo-
jong, nondual contextualization

XI. UR correlate: Brain processes (e.g., Ledoux, 2002)
A. Preconventional: Midbrain/amygdala emphasized
B. Conventional: Prefrontal cortex can override limbic system
C. Postconventional: More complex and inclusive integration of neuronal activity

Definitions: Relative to conventional cultural definitions of normative adult maturity, pre-
conventional refers to children and relatively immature adults. Postconventional develop-
ment incorporates conventional processes, with further integration and the addition of new
emotional structures (patterns). Relative maturity is most simply defined through fusion-
differentiation-integration and by Wilber’s definition of increasing depth and breadth.® Emo-
tional maturity includes, degrees of reflective awareness (not only rational) of one’s own
emotional states needed to process emotions consciously (explicitly).” The first criterion,
overall emotional awareness, includes pre-reflexive, reflexive, and reflective consciousness
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of emotion (Legrand, 2007) at preconventional and conventional stages. At later conven-
tional and postconventional levels, states of consciousness and stages of consciousness begin
to blend (cf. the Wilber-Combs Lattice) (Deikman, 1982, p. 94; Wilber, 2006).

Conclusion

These descriptors are only a beginning and need multi-method validity research (cf. Rubin, 2007, on
Integral Methodological Pluralism), especially via clinical case studies, phenomenology, and Right-Hand
quadrant methods. I did not include the large psychological literature on emotions in personality theory (e.g.,
Mayer, 1998). Missing also is positive psychology, because I think it entails separate and careful integration
with a developmental model. I did, however, incorporate some of Mayer’s work on “emotional intelligence”
capacities (i.e., emotional awareness, regulation, implementation) (Caruso, 2002). In future work, I would
create a criterion for the qualities of /ove, as experienced and expressed, evolving from dependency to univer-
sal love, but different types of love co-vary with attachment, differentiation, quadrant, type, state, mutuality
and requitedness, narcissism, intimacy, sexuality, relationship to witnessing, knowing, and being (Wilber,
1993), and Apollonian versus Dionysian consciousness (d’Aquili & Newberg, 2000, p. 46).

Wilber claims that every developmental stage entails an underlying worldview and paradigm change
(1980). Both experience and observation almost convince me that the fulcrum change from conventional
to postconventional stages is more like a “diagonal” move on the Wilber Combs Lattice: a person’s basic
identity and “feeling of being,” as well as a feeling-sense of other (“thou” and “us”), feels more whole (dif-
ferentiated) and more connected at the same time, through subtle-consciousness and subtle-body co-being,
which contextualizes and co-exists with the normative separations of concrete physical reality (i.e., through
individual growth work and states training).

It is nearly impossible to speak of developmental emotional processing without tying it to language
and logical cognition, within central ego functioning. Emotion without cognition seems like an array of tran-
sient states. Cognition without emotion, valued in the modern mind, is efficient toward goals, but partial in
knowledge, and subliminally operating in the service of emotional, survival, ego, and ontogenetic needs."
Reality testing, consciousness, and perspectives are not just a Piagetian cognitive affair. Reality testing is ex-
periential, cognitive, emotional, pictorial, behavioral, kinesthetic, and social. It is perceived, constructed, and
nondually co-constructed—as Wilber (2002a) says, “enacted and prehended.” When emotional maturity in-
cludes emotional awareness, then shadow work is integral to both emotional health and growth. Emotionally
based moral development is necessary to walking our cognitive talk. Spiritual experiences will be assimilated
(“translated”) into, rather than split off from, mundane life, increasing our joie de vie and joy to be (is-ness),
with increased love, decreased fear and loneliness, in a “simple feeling of being” (Wilber, 2004).

Summary and Implications

1. Emotional development as a separate line has been inadequately conceptual-
ized so that stages can be validated by modern research methods and useful to
clinicians and developmentalists. This is the first categorization system based on
existing research and the clinical literature, and which incorporates later stages
of development. Further quantitative and qualitative research is needed to refine
this classification.

2. The trajectory of emotional development progresses from simple to complex-
and-differentiated to integrated (i.e., complex details organized within simple
wholes, all of which are available for conscious and unconscious access and
processing).
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3. Emotions are a language of relative knowing, of conscious and unconscious
awareness, and this language (or symbol system) is as vital to understanding
as rational, language-based cognition. Emotional awareness is more pictorial,
holistic (as opposed to analytical), associational, layered (different emotions co-
exist at increasingly deeper levels), and metaphorical than logical cognition.

4. Emotional processing and logical cognition complement each other and are or-
ganized by the self (ego).

5. Most important, healthy emotional processing is essential to development be-
yond conventional notions of full adult maturity. A person must be able to sub-
ject both thoughts and feelings to each other in conventional adult maturity.
Thoughts and feelings are differentiated in childhood and average maturity. At
the centauric, existentialist stage (teal altitude), thought and feeling begin to in-
terpenetrate intuitively (while also being available separately). This is the launch
point for a new ego structure not previously available: conscious awareness and
use of a blend of gross-waking and subtle consciousness states, with interest in
and awareness of the gross and subtle bodies as vehicles. What we experience
in this way can be subjected to rational and ethical filters (especially inspection
for pre/trans fallacies) and then held as tentative conclusions. Further experi-
ence with this intuitive capacity validates and solidifies it as a useful develop-
mental structure, or cohesive capacity. The self-sense now includes both gross
and subtle bodies; and with those perceptions (in healthy form, cleared maxi-
mally from shadow distortions), a person begins also to formulate experience of
relationships with others, in subtle and perhaps causal dimensions. A person’s
self-sense and center of gravity blends (and can distinguish) gross and subtle
consciousness. This move opens the possibility of other, even finer states of con-
sciousness (e.g., causal) as post-rational and post-personal stages. Subtler states
of consciousness give a feeling of oneness with everything, but it is oneness only
with all that we can see (Wilber, 2006).

Seeing the world through ever-new eyes fulfills the human wish for “more,” for the experience of un-
discovered vistas. The pleasures of psychological development, when it is successfully occurring, rival the
baby’s thrill at walking and talking. Each stage expands us in all directions: higher (deeper), wider (broader
in translation), and in rapprochement with how we used to be, how our families were, and how we fit into the
lineage of what has been before and what is yet to come. In this new stage, we move closer to awareness of
the sources of our own awareness, and the ways we help create what we experience—as a self, as Self, and
in between. In postconventional development, our underlying worldview—our working paradigm and ontol-
ogy—undergoes a quantum shift from objectivist to constructivist, to radical co-constructivist (nondual).
Such is Wilber’s model of “growth to goodness,” which is also growth is (feels like) goodness. The Integral
model is one of both health and growth, a map of healing, wholeness, and transcendence.

NOTES

' This topic is beyond the scope of this article, but I posit that multiple intelligences and developmental lines overlap,
though not completely. We only need a certain level of mastery before we can reposition ourselves at the next structure-
stage. Otherwise, a baby would have to walk like an Olympic athlete before learning to run, and postconventional ma-

Journal of Integral Theory and Practice—Vol. 5, No. 4 69



J. RUBIN

turity would be heavily dependent on IQ (an assumption I challenged in my presentation at the 2010 Integral Theory
Conference, Pleasant Hill, CA).

2 Wilber (2000a) refers to developmental “lines” as streams, and their levels as “waves,” as a reminder of the nonlinear
nature of the processes referred to by these names (p. 224, nl). Here, I use lines and “levels” or structures for simplicity,
although I agree with Wilber. The word structures implies patterns of mental processing which have gained a certain
systemic balance or equilibrium.

* Consciousness development is complex and beyond the scope of this article. As per Wilber’s 20 tenets, growth involves
transformation, multiple translations, and increasing Agapic tendencies (Wilber, 2000b, pp. 48, 107).

* Although there is precedent in the literature for grouping emotions and feelings (Prinz, 2005), they seem somewhat
conflated, at least in terms of spiritual states and feelings one may have about them. Wilber describes consciousness in
terms of knowing (e.g., 2006, p. 113). In this article, I discuss the feeling components of consciousness states which
contribute, with cognition, to ego as a local portal for ground consciousness (Deikman, 1982; Ingersoll & Cook-Greuter,
2007, p. 196).

5 Author’s age estimates.

¢ A genuine emotion is the body-mind’s direct response to a stimulus (cf. Gendlin, 1997). When genuine emotions are
consciously felt, experienced, noticed, witnessed by the observing ego, they arise out of the unconscious and associ-
ated somatic holding, and are thereby digested, metabolized, and are then either released or else evolve into another
genuine emotion. By contrast, defensive, or cover-up emotions, when experienced, do not dissipate or evolve, but stay
entrenched despite reaction or expression. For example, “You can beat your pillows ‘til the cows come home,’ but you’re
really sad and need to cry and grieve your loss” (cf. Fosha’s core emotions, 2005).

"This factor implies social development, a separable line, using one’s own emotions toward accurate empathy and see-
ing a “whole” other (Fosha’s “true other,” 2005). Wilber defines development as increasing depth and span (2000).

8 For a definition of the general direction of growth, see Wilber (2000a, pp. 28, 128).

? Psychodynamically, the observing ego is a gross-waking sub-function of the ego-as-organizing process, “the part of the
self that is conscious and rational and can comment on emotional experience...” (McWilliams, 1994, p. 26).

10 For example, Jonathan Haidt (2001) convincingly shows that moral development is emotionally underwritten, a view
contrasting that of Lawrence Kohlberg (1969).
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